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At Wansdyke School we strive to demonstrate a relational approach to supporting social and emotional 

development and behaviour based on the following six principles: 

 

1. We understand that behaviours and actions communicate unmet needs and we are able to separate the 

child from their behaviour/actions. 

2. We understand that each developmental stage has a range of typical behaviours which provide 

opportunities for adults to role-model and explicitly teach appropriate behaviours. 

3. We provide containment, predictability and routine to build a sense of safety in the emotional and physical 

environment. 

4. We encourage children in our school to become accountable for their actions and the impact they may 

have on themselves and others, promoting a solution-focussed approach to changing future behaviours. 

5. We keep in mind that we are the adults and the children are still growing, learning and developing. 

6. We seek to restore relationships and change behaviours rather than punish the actions a child may have 

taken. Although this does not exclude the use of sanctions, we seek the most appropriate way of support 

children to develop robust stress-regulation systems and therefore the skills of self-control, empathy and 

emotional management. 

 

At Wansdyke School we strive for the highest standards of behaviour from our pupils. We believe that 

without effective behaviour systems and positive, relational attitudes, limited learning and development can 

take place. There is strong evidence that teacher-pupil relationships are key to good pupil behaviour and 

that these relationships can affect pupil effort and academic attainment. 

 

All stakeholders at Wansdyke share a collective responsibility for behaviour and therefore the: 

Responsibilities of Pupils:  

• To treat others and the school environment with respect and consideration  

• To show positive behaviour choices and attitudes at all times 

• To understand that positive behaviour and attitudes leads to a calm and orderly environment which 

promotes the best outcomes 

• To be polite and show good manners to pupils, staff and their parents 

• To have pride in their appearance and the way they conduct themselves  

• To observe school rules 

• To make someone aware if they are not feeling safe in school 

• To be aware of their own and others well-being with regards to behaviour and attitudes 

 

Rights of Pupils  

• To feel safe;  

• To be in an environment that is positive, calm and orderly 

• To be treated fairly with consideration and respect by all 

• To know what is expected with regards to their behaviour and attitudes 

• To be listened to by adults in school  

• To have any incidents of violence or bullying towards them dealt with fairly and consistently 

 

Responsibilities of all Staff  

• To create a safe, calm and positive environment in which pupils can learn  

• To treat all pupils with consistency and respect at all times 

• To carefully consider their choice of phrase and words when dealing with behaviours and attitudes  

• To communicate positive/poor behaviour and attitudes with parents 

• To sign and implement the Behaviour and Attitudes policy 

 

Rights of Staff  

• To be treated with respect by all pupils and stakeholders 

• To be able to teach in a calm and orderly environment 

• To expect all children to show a willingness to make good choices with regards to behaviour 

and attitudes 
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Responsibilities of Parents  

• To know and support the school rules and the behaviour and attitudes policy  

• To ensure that children attend school regularly, arrive on time and have everything they need to 

enable them to be active learners e.g. reading books, PE kits 

• To tell the school if they have any concerns about their child  

• To support their child’s development at home 

  

Rights of Parents  

• To know that their children are safe 

• To be sure that their children are treated fairly and with respect 

• To expect the school to provide and calm and purposeful working environment for their child   

• To be able to raise concerns with staff 

• To know that the Behaviour and Attitude policy is consistently followed by all staff 

 

It is vital that all stakeholders (children, families, staff) share a collective responsibility for behaviour in the 

school and there is a consistent implementation of the following policy. 

 

"It is not about finding the right set of rules to manage the behaviour; it’s about finding the right set 

of relationships. You manage behaviour by focusing on the adults’ behaviour, because it is adults’ 

behaviour that affects how children feel and behave." (Thrive Practitioner) 

 

In this policy we will cover the following knowledge, research, systems and procedures: 

 

Page 3 

• Adverse Childhood Experiences (ACEs) 

• PLACE and the VRFs 

Page 4 

• Window of Tolerance 

• The Nurture Structure Highway 
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• The relate-rupture-repair cycle 

• Thrive Approach 
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• Supporting Behaviour 
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• Behaviour System, School Rules, INSPIRE and STAR 
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• Rewards/Strategies/Sanctions/Consequences 
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• Communication and Reporting Behaviour 

Page 12 

• Safe Touch and Safe Holding, Risk Assessments and Plans  
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• Emergency Situations and Exclusions 

• Supporting Staff 

• Partnerships with Parents/Families and Outside Agencies 
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• Appendices 
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Adverse Childhood Experiences (ACEs) https://www.youtube.com/watch?v=0tyZnASq8aQ   

 

In order to best understand behaviour and actions as communication of an unmet need, 

we must first understand how negative experiences may influence behaviours. 

 

ACEs are significant stressful events occurring during childhood and can be direct (such as the child 

suffering abuse or neglect) or indirect (such as the child’s parent suffering mental illness or drug addiction. 

Research shows that ACEs have a strong link with social and emotional issues. 

 

PLACE and the VRFs 

Adapting a helpful attitude when supporting a child is key. Dan Hughes in ‘Building the Bonds of 

Attachment’ (1998) identifies key features that an adult needs to ‘be’ to help a child grow a healthy sense of 

themselves.  

There are five qualities that make up the best background atmosphere for emotional learning- 

P= Playfulness- it’s not about being larger than life, it’s about being open, flexible and interacting. You 

demonstrate a willingness to be in contact with the child in a flexible, adaptive and spontaneous manner. 

You are able to stay regulated and are aware of your own feelings. You stay connected to the child. You 

reflect back and amplify (safely) the emotions of the child using body, face, and mind. 

L= Loving- showing you care and are there for the child in this moment 

A= Accepting- accepting where the young person is and needs to be in that moment, not judging and being 

in the moment with them. You acknowledge the feelings of the child as being true and valid. You use words 

to communicate that you understand and accept their feelings. 

C= Curiosity- about how the child might be feeling, what’s happening (and also noticing how we as adults 

are feeling in that moment). You have a genuine interest in understanding the experience of the child and 

their emotional state from their perspective. You can use ‘what’ and ‘how’ questions. You demonstrate 

openness, a non-defensive stance and an ability to accept negative emotions. 

E= Empathic- thinking about all we know, and using W.I.N 

Musing out loud and using the phrases ‘I wonder…’ and ‘I imagine …’ and ‘I notice …’ to show interest and 

curiosity about what might be going on for the child and their reaction/behaviour/action and demonstrating 

that you really want to understand. (Wonder, Imagine, Notice …remember W.I.N). You imagine what the 

child could be thinking and feeling. You see the situation through the eyes of the child. You provide the 

child with the experience of being held in the heart and mind of another. 

 

PLACE can often be used in any order, and often moving back and forth between the qualities and skills is 

necessary. 

 

As adults, it can sometimes feel difficult to maintain an attitude of PLACE when a child starts behaving in 

an unacceptable way because it can feel like we are condoning their behaviour. However, it is at these 

moments that it is even more important to demonstrate PLACE. To help you do this, separate the child from 

their behaviour in your response to them. In other words, make clear to the child that while their behaviour 

is unacceptable, you continue to care about them and are committed to maintaining the relationship with 

them. 

 

If you are able to maintain the PLACE attitude during your interactions, the child will feel that you are 

genuinely interested in them and can see and appreciate them for who they are. This is essential if the 

child is to develop a secure attachment to you and, through this, do the emotional learning necessary to re-

shape their stress-regulation system and develop emotional resilience. 

 

We can think of PLACE as 'how to be' with children. In Thrive we also share strategies to support you with 

'what to do' in order to communicate a genuine caring attitude to children. We call these the Vital Relational 

Functions (VRFs). 

 

https://www.youtube.com/watch?v=0tyZnASq8aQ
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VRFs are Vital Relational Functions are skills that when provided within a significant relationship with an 

adult, secure the basis for a child’s emotional, social and neurological development. The skills are 

attunement, validation, containment and soothing/regulating. 

Attunement- being alert to how a child is feeling. attune to their emotional state through facial expression, 

body language, gesture and noises. 

Validation- being alert to the child’s experience. Validate their perspective/experience/feeling through words 

such as ‘Woah that noise was loud; it made me scared’ if a child has dysregulated following a loud noise. 

Validation needs to happen before you can move on to helping them regulate. Avoid dismissive reassuring, 

persuading otherwise or contradicting. As adults, it can feel scary to validate as it can feel as if you are 

condoning the emotional behaviour. 

Containment- being alert to how the child is feeling, and that you can catch and understand the 

pitch/intensity/quality of their feeling or mood and that you can bear it. Make their deep distress, raging 

anger or painful sadness a survivable experience. Catch it, match it, digest it, think about it, name it…’I see 

you are feeling…’  

Soothing- being alert to how the child is feeling and soothing and calming their distress. Children need to 

repeatedly experience being calmed before they can do it for themselves. 

Regulation- demonstrate emotional regulation by catching and matching the emotion and helping the child 

to regulate the feeling up or down, modelling how to do it. 

 

It is important to incorporate the VRFs into our general way of being with children. Although they are  

separated  into four distinct ways of relating for the purpose of explaining them, in practice, they overlap 

and we will move back and forth between them. 

 

You can use the VRFs when communicating with your staff and other professionals, as well as parents. 

This will foster positive working relationships that strengthen your ability to provide the best level of 

support to the children in our collective care. 

 

Window of Tolerance 

People who are able to regulate themselves physiologically have what is called a large ‘window of 

tolerance’. This means that they are able to tolerate both high and low levels of arousal without 

dysregulating, by which we mean tipping in to a survival fight/flight or freeze response. When people’s 

arousal levels fall within their window of tolerance they are able to integrate their emotions and experiences 

effectively and are available for interacting, thinking and learning. 

However, once triggered in to fight/flight or freeze, a person’s focus becomes solely about survival. 

People who have experienced trauma will have a narrow window of tolerance. Growing up in a stressful 

environment can mean that a child has permanently elevated levels of cortisol in their bloodstream and a 

correspondingly high baseline level of arousal. This means that it takes very little to tip them over in to 

fight/flight response. It also means they may find it difficult to tolerate the lower level of arousal associated 

with calmer states, because it feels unfamiliar and therefore frightening and uncomfortable. 

 

The Nurture-Structure Highway (see Appendix also) 
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Supporting the development of children involves providing good nurture 

and structure- in other words, providing appropriate care and providing 

clear and relevant boundaries.  

The Nurture-Structure Highway is an excellent visual to demonstrate the 

road we want to travel with the nurture and structure that we provide.  

 

The road is where we ideally want to travel, by providing assertive and 

supportive care, negotiable and non-negotiable rules. 

Nurture can be considered as the fuel for the car, while the body of the 

car provides the structure. 

The combination of assertive care (‘I am going to turn the music down so 

I can hear you more clearly’) and non-negotiable rules (‘You must always 

walk in the corridor’) keeps the car travelling on the road with just 

occasional pot holes! If the car spends too long on the hard shoulder 

(conditional care or over indulgence) or in the ditch (abuse or neglect) it 

will pick up muck in the fuel tank and may even overturn!  

 

 

The relate-rupture-repair cycle 

‘Making up is more important than messing up.’ Dr Suzanne Zeedyk, 2019 

When an incident occurs, we understand that this will cause a rupture in relationships and we seek to repair 

this rupture. We describe this as ‘distressed behaviour’ rather than ‘challenging behaviour’ because we 

understand that the behaviour is communicating a level of need within the child. 

It is essential that how we relate to the children we are working with is authentic and embodies PLACE 

qualities. When we are relating well, it feels good for all parties, but when there is a rupture, it feels bad for 

all involved. Ruptures will be linked to the emotional behaviours and actions that stem from an unmet need. 

A rupture can feel like the end of the world for a child that has not experiences enough positive repair. We 

must invest time in the repairs, even if the repair is quick, for the benefit of all involved (adults and children) 

but also to model positive and successful repair for the child. When there is no opportunity to repair, it can 

feel really ugly inside. 

After repair, being back in to the state of relating to each other is critical. 

 

Thrive Approach 

At Wansdyke we use the Thrive Approach to support some of our children. Thrive is a systematic approach 

to the early identification of emotional developmental need in children so that differentiated provision can be 

put in place quickly by the adults working most closely with the child. It can be preventative, reparative, 

pragmatic and easy to use. 

Because addressing emotional developmental needs builds resilience and resourcefulness, decreases the 

risk of mental illness, reinvigorates the learning provision and can help children who are at risk of 

underachieving or exclusion to stay in school and re-engage with learning.   

Thrive uses a developmental framework to clarify the connections between emotional and social 

development, behaviour and learning.  
Thrive 

Developmental 

Strand 

Developmental Tasks Healthy Development Interrupted Development Adult Role 

Skills and 

Structure 

7-11 years 

• Motivation for 

developing skills 

• Developing morals 

and Values 

• Understanding the 

need for rules 

• Enjoys diversity, 

difference and 

acquiring new skills 

• Possesses 

internal/external 

structures: values, 

rules 

• Is developing a 

confident gender 

identity 

• Is anti-authority and 

anti-rules 

• Shows mismatch 

between 

expectations and 

skills 

• Is over-casual; does 

not complete tasks 

• Encouraging and 

supporting the 

extension of skills 

• Introducing the child 

to diverse 

experiences and 

people 

• Acting as a role 

model for the 

exploration of values 

Power and 

Identity 

3-7 years 

• Developing an 

identity 

• Distinguishing 

fantasy from reality 

• Has a positive sense 

of self and individual 

identity 

• Threatens, bullies 

and lies 

• Has low self-esteem; 

discounts self 

• Facilitating the 

child’s individuality 

• Helping the child to 

learn responsibility 



6 
 

• Exploring power with 

responsibility 

• Adapts to different 

roles and 

relationships 

• Understands 

consequences and 

contexts 

• Uses reputation to 

bolster self 

for their behaviour 

and to distinguish 

between fantasy and 

reality 

• Role-modelling how 

to use power in 

relationships 

Thinking 

18 months – 3 

years 

• Expressing a view 

• Learning about 

cause and effect 

• Feeling, thinking and 

problem solving 

• Names, expresses 

and handles feelings 

• Understands rules 

and cause and effect 

• Thinks for 

themselves and can 

say ‘no’ 

• Is oppositional; acts 

tough 

• Directs others; over-

reacts 

• Is demanding and 

pushy; or acts 

powerless 

• Acting as co-

constructor of 

meaning 

• Naming and creating 

opportunities for the 

safe expression of 

feelings 

• Lending their adult 

thinking brain to help 

the child develop 

language and make 

sense of what is 

happening 

Doing 

6-18 months 
• Exploring and 

experimenting 

• Experiencing options 

• Initiating, engaging 

and doing 

• Is curious and 

creative, takes 

initiative 

• Is active and easily 

stimulated; seeks 

sensory experiences 

• Enjoys investigating 

and getting involved 

• Is passive, quiet; 

hangs back 

• Is unable to settle or 

focus 

• Displays extreme 

responses 

• Acting as co-

adventurer, inviting 

the child into 

sensory exploration 

• Accompanying the 

child in seeking and 

exploring 

• Ensuring safe 

boundaries for 

physical play 

Being 

0-6 months 
• Being safe 

• Feeling special 

• Having needs met 

• Is confident and 

appropriately trusting 

• Is receptive to new 

experiences and 

relationships 

• Is aware of needs; is 

able to signal 

distress and ask for 

help 

• Is timid and fears 

change 

• Is out of touch with 

own needs 

• Demonstrates 

repetitive oral 

behaviours; is easily 

distracted 

• Acting as co-

regulator/container 

• Providing a positive 

experience of 

dependency 

• Mediating the child’s 

experience of the 

world  

If there were children that you thought of when reading the descriptions of interrupted development, then it 

is possible that they would really benefit from a Thrive assessment to support their emotional development. 

Thrive assessments can also be completed for groups of children, and a whole class. 

Once a Thrive assessment is completed, an action plan can be created, focussing on the priority targets, 

strategies and activities to support the child’s development. Very often, creativity and the arts are used in 

the child’s support activities. 

 

Supporting Behaviour 

All staff will seek to: 

• take time to recognise and record positive behaviours and attitudes, and reward emotional 

behaviour and learning behaviour successes 

• try to catch children doing the right thing and enhance this 

• engage in establishing and reinforcing the non-negotiable and negotiable rules for the class and the 

school, returning to them regularly 

• focus on the values, rights and responsibilities of the school when establishing boundaries in 

conversation with children 

• remind children that their actions impact on others and they have a responsibility to safeguard 

others’ rights 

• seek both resolution and learning when dealing with incidents 

• consider how our words and actions help and give children time and space to resolve the situation 

• keep in mind that children benefit from a clear structure (containment) within which to learn 

• use sanctions only as a form of appropriate, proportionate and positive intervention 
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• keep in mind that any sanction is to resolve rather than escalate a situation whilst preserving the 

dignity of all involved 

• keep in mind that sanctions must be applied compassionately and in a fair and consistent way 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Behaviour System, INSPIRE and STAR 

 

The school has a clear behaviour system, which supports the staff and children in knowing the expectations 

for their behaviour and attitudes and the consequences of poor choices. The visual behaviour system is 

displayed in each class and is referred to during the day to encourage positive behaviour choices.  

 

What will the adult see?    What will the outcome be?  

• You are modelling outstanding behaviour 
and attitudes 

• You are showing S.T.A.R behaviours 

• You are modelling the schools vision: 

           INSPIRE 

 

  

 

• You will feel proud of yourself 

• Your success will be celebrated  

• You will receive a ‘let’s tell everyone about it’ 
sticker 

• You will earn a house point as you are 
exceeding expectations 

• Parents will be informed of your outstanding 
behaviour and attitude 

• You are demonstrating expected behaviour 
and attitudes 

• You are showing S.T.A.R behaviours 

• You are making good choices (even in 
difficult situations) 

 
 

• You will feel good 

• You are maximising yours and others chances 

to learn 

• You are helping to create a calm and 

purposeful environment  

• You will be given praise for your good choices  

• You will be earning class rewards  

• You are beginning to make choices that are 
not at ‘4’ and need to think about how, or 
have help, to turn your behaviour and 
attitude round 

• You are disrupting others learning.  

• You are not engaging in your learning.  
    

• You will be given a clear choices about next 

steps 

• You have a choice to carry on or change your 
actions/behaviour.  

• Your name will go on the weekly behaviour 

monitoring sheet which will be given to the 
Headteacher on Friday.  

• You have chosen to 
continue to make 
poor choices 

• You are showing 
continued poor 
attitude to learning  

• You have not listened 
to adults trying to 
help you 

You have made a 

very poor 

behaviour choice 

which warrants no 

warning being 

given  at  “3”  

  
 

• You may be quietly asked to move to a 
different space away from your peers to help 
you and them get back on track 

• At the end of the lesson you will complete  a 
FAR form with your teacher in your own time.  
These will be put on My Concern   

• Time will be given to ‘relate, rupture, repair’ 
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• You are being 
disrespectful to your 
peers and adults.  

• You are repeatedly 
disrupting the class 
and preventing 
learning.  

• You are unable to 
control your choices 

• You have  not 
listened to adults 
trying to help you  

• You have 

deliberately 

hurt someone 

• You have 

deliberately 

damaged 

school 

property. 
 

 

• You may be quietly asked to leave the 
learning area and complete  a FAR with the 
Key Stage Leader or SENCo.  

• Your parents will be contacted.  

• You may lose some of your free time 

• There will be instances when the Headteacher 

or Deputy Headteacher will become involved 

•  Time will be given to ‘relate, rupture, repair’ 

 

 

For serious incidents SLT will be involved and may supersede the above behaviour system. These may 

include instances of racism, homophobic or transphobic bullying, vandalism or aggression towards staff 

members. 

 

 

 

Our school rules link with our vision of INSPIRE.  

 

I Inclusive • Include others 

N Nurturing • Care about the people and things within our school 

S Supportive • Work well with others 

P Positive • Use kind words and actions 

I Independent • Take responsibility for your choices 

R Resilient • Keep going, even when it feels tough 

E Empowering • Believe in yourself  

 

Expectations for Learning and Classroom Behaviours: 

 

At Wansdyke we recognise that in order for pupils to reach their full potential, positive learning attitudes and 

behaviours are crucial. It is expected that: 

 

• Children are engaged, motivated and committed to learning 

• Mistakes are valued and shared openly in the class 

• There is purposeful talk 

• Pupils demonstrate respect to each other. 

• Respect for adults in the room is clear 

• There is a sense of pride from the children about their learning 

• Pupils are willing to have a go and take risks 

• Pupils are keen to learn and share their knowledge 

• Pupils are independently accessing appropriate learning tools 

• Pupils take care and pride in the presentation of their work 

• Children maintain strong focus during a lesson 

 

To ensure these important behaviours and attitudes are shown, the school uses the behaviour system as 

well as the acronym S.T.A.R 

 

Sit up 

Track the speaker 

Ask and answer questions 

Respect those around you 

 

Expectations for Behaviour around the school and all parts of the school day: 
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There is an expectation that children follow the school vision and behaviour and attitudes expectations at all 

times, whether in wrap around care, in class, break times, lunchtimes, collective times and between 

lessons. 

• children should not be playing ball games on site before or after the school day, unless part of an 

extracurricular sports club 

• when children are outside and the bell is rung, they are to line up calmly and quietly in their class 

spaces and wait for their class teacher to collect them 

• at playtime and lunchtime, if a child is struggling with behaviour choices, then the class teacher is to 

be informed, quietly, by the TA or MDSA that has supported the situation 

• children should be polite and respectful to all adults in the school, at all times of the day, including 

lunchtime, playtime and wrap around care 

• when children are moving around the school they are expected to walk quietly and calmly and be  

polite and respectful to people they see on their way 

 

 

 

 

Rewards/Strategies/Sanctions/Consequences 

 

Rewards at Wansdyke School are to support efforts in emotional learning and learning 

behaviours. Rewards are designed to recognise the child doing the right thing and 

enhancing these behaviours. To promote intrinsic motivation, rewards can be given for 

the process of learning (learning behaviours) rather than the output of an activity (which 

may promote extrinsic motivation).  

 

House points:   

We have four houses (named after famous people). Upon entry into the school each child is placed into 

one. This is intended to show recognition for the day-to-day good work, behaviour and attitudes shown by 

the pupils, teachers may give stickers when awarding House Points too.  Through their choices and actions 

individuals earn ‘house points’ which are celebrated with certificates in our Friday assembly. 

 

House points can be awarded by any adult in the school, and can be for any positive reason, from being 

polite, to helping a friend, to a learning achievement.   

 

Once they have collected 20 house points, they will earn an iron certificate, 40 points for bronze, 60 for 

silver, 80 for gold, 100 earns a platinum certificate whilst 130 points is for the Diamond certificate. Prizes 

will be given when certain house point cards are reached with a pin badge when the Diamond certificate is 

achieved. 

 

At the end of each long term, the house with the most points win the cup and have earned a special treat. 

These houses are also used in sporting activities and other whole school events, building a strong 

community and network of friends throughout the whole school.  

Possible House Cup Winning Treats (combination of!) 

• non-uniform day 

• extra playtime 

• drinks and biscuits with the Headteacher 

•  

 

Headteacher’s Award/Good Learning Book:   

At the end of each week, the Headteacher visits all of the classes to work with children who have earned a 

Headteacher’s Award that week. On some occasions, a child may visit the Headteacher in his office to 

celebrate something that has happened or been achieved. There is a special Headteacher sticker that the 

children get, and are able to spent time with the Headteacher to talk about their achievement and how they 

are feeling about it. The names of the children are also written in the Good Learning Book and those 
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children are celebrated in the school Newsletter, as well as a message and photo of them, sent home to 

parents via Seesaw.  

 

INSPIRE award: 

Children who have been spotted enacting the school’s vision will be awarded an INSPIRE Award. This will 

mean the child comes to the front of the school in assembly and receives a certificate and gold cup, to 

celebrate their achievement. Their teacher will explain to the school why the individual has been chosen to 

receive an INSPIRE award.  They will also have a message and photo sent home to their parents via 

Seesaw/Tapestry. 

 

Other Achievements: 

Pupils who have achieved personal goals can be celebrated in assembly. E.g. sporting, musical, club or 

other achievements. 

 

Class rewards:  

Each class has a jar which the pupils can earn a token towards a class treat.  In the CNRB and KS1 this 

may be a up to twice a term.  In KS2, the jar should be filled roughly every term. Class rewards should not 

be removed as a consequence of poor choices.  The class rewards are carefully chosen by the class and 

teacher and the choices are monitored by the Key Stage Leads. 

 

Rejoice in positives! 

 

(When working with a child whose emotional landscape has been mostly negative, harsh, hostile and 

critical/condemning, we have to be aware that he/she may not find it easy to receive praise or positive 

comments. Telling a child that they are great, or that their work is perfect can trigger an extreme response 

and they may act out emotional discomfort in some way) 

 

Supporting dysregulated behaviour: 

• Tactical ignoring of dysregulated behaviour and reinforcement of positive behaviour 

• Using non-verbal gestures to communicate about low level disruptive behaviour (shake of head, finger 

to lips, eye contact)  

• Change of ‘face’ (adult) who can slide in and take over (usually a member of class staff who knows 

the child well, and what has been happening 

• Set clear boundaries- Nurture-Structure Highway 

• High levels of consistency in approach from all members of staff 

• Providing structure and routine for the children  

• Using VRFs, W.I.N, PLACE 

• Keep actions and comments short and to the point, saying the essentials, containing the situation and 

setting time to have a longer conversation later 

• Offer and plan alternative, safe, structured, timed ways to express strong feelings 

• Maintain a calm and measured approach 

• Adults must not use any form of degrading treatment or language, including the use of sarcasm, 

ridicule, demeaning or insensitive comments/remarks that are likely to undermine a child’s self-

confidence 

• There will not be any public or private humiliation 

 

Using supporting language 

Name what you think is the underlying feeling for the child, whatever it is, trying to get a sense of the feeling 

underneath the dysregulated behaviour. It is important to speak the truth even when it is very hard for you 

and the child, if you are going to validate the feelings. 

• ‘You really need me to notice that you need something and I am not getting it- help me understand 

better’ 

• ‘I saw you push the books over- that could have been dangerous. That is not ok. I wonder if you 

pushed them over because you don’t want to start your work. I don’t think you wanted to hurt anybody, 
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I wonder if you wanted to see what I would do. I wondering if it is hard for you when you have to do 

work on your own. We need to find another way to manage this.’ 

After the event: 

• ‘I’ve been thinking about you…’ 

• I am imagining that…’ 

• ‘I’ve been thinking about what happened the other day…’ 

Feedback 

• focus on behaviour/action rather than the person- what the person is doing rather than what we 

imagine they are 

• linked to observations rather than inference- what is said or done, not why (our assumptions) 

• being descriptive rather than judgemental 

• being specific rather than generalising 

• sharing ideas and information rather than giving advice 

• consider the amount of information the child is able to receive, and not the amount of information you 

want to give 

• feedback on behaviour the child can do something about 

 

If the behaviour of the class as a whole has fallen below the expected standard, the class teacher may 

arrange a circle time or discussion to address the behaviour and decide as a class how this can be 

addressed. Teachers should not use whole class sanctions as they create a feeling of injustice and a failure 

to identify pupils who have behaved correctly.  

 

Strategies/Sanctions/Consequences:   

We have different strategies/sanctions/consequences designed to support children to be 

accountable for their actions and to develop skills to change their behaviour rather than 

to punish the actions of the child. 

• Working away from others 

• Move to a different area 

• Working on their own rather than with others 

• Being supported by a TA or MDSA when outside at break/lunchtime 

• Need to complete and Feeling Action Reflection (FAR) form with an adult, in their own time (there 

are different versions of the FAR and the most appropriate one for the individual child can be 

selected by the person completing the form with the child) 

• Individuals may miss all or a proportion of their free time 

• Withdrawal of privileges  

• Seeing the Key Stage Leader 

• Seeing SLT 

• Missing out on off-site activities 

 

Communication, Recording and Reporting Behaviour, and using My Concern 

 

Children who have displayed behaviour linked to 5 or 3 on the behaviour system should have their first name 

recorded on the Weekly Behaviour Whole Class Monitoring grid in the relevant section for the week, with the 

relevant number from the behaviour system (including those children who would be on 5) as well as the 

relevant code for the behaviour. These weekly monitoring grids can be used to look for patterns in behaviours 

and times of day/week for a class and/or child(ren). This supports communication of behaviour with parents, 

outside agencies and SLT in looking at next steps of support that may be needed for a class and/or child. 

When a child’s name is appearing on the monitoring grid multiple times in a week, support is extended to the 

class teacher through the Key Stage Leader, to see what the context of the behaviours are, and what could 

be done differently. Should behaviours continue this is then extended to support from SLT. For children that 

continue to communicate an unmet need through behaviour, support and advice from the SENCo is sought, 

and a personalised plan will be created alongside the child, parents and teacher. 

 



12 
 

Following a child arriving at a ‘2’, pupils should complete  a FAR form with a member of staff during their own 

free time. They will most likely have already been added to the weekly monitoring grid when they were at ‘3’. 

These address what may have prompted the behaviour/action, what the behaviour/action was, who has been 

affected by the behaviour and also provide an opportunity to reflect on what could have been done differently 

by the child, what they could do differently next time, but also what needs to be done differently by the key 

adults supporting the child. There is also a section that focusses on help the child might need, and any 

relationships that need to be restored. These are kept in the behaviour book as a record, as well as being 

scanned and sent to the DDSL for adding to the My Concern log. SLT will monitor the occurrences of these 

and if there are several repeated incidents this will be informed and this will be discussed. 

 

A child who arrives at a ‘1’ on the behaviour system, who may also have been added to the weekly behaviour 

monitoring grid as a ‘3’ and has completed  a FAR with a member of class staff, or may have gone straight 

on to ‘1’ due to a quick escalation in actions/behaviours. This requires the child to be supported, and as part 

of that support,  a FAR completed with the KS Lead. The FAR needs to be added to the behaviour book as 

a record and scanned and sent to the DDSL for adding to the My Concern log. 

 

Instances of a child on ‘2’ or ‘1’ require adding to My Concern to expand on the situation, the support needed, 

the FAR adding and to enable more effective tracking of behaviour patterns to support future intervention, 

strategies and possible referrals. There will be instances when the concern will be allocated to the class 

teacher, or to the KS Leader, rather than the DSL or DDSL.  

 

When adding a behaviour concern to My Concern, and the relevant children are added, there is the option to 

add involvement type for each child in the situation. The person logging the concern will do this, adding each 

child as victim/perpetrator/witness etc to support the accuracy of the concern being raised. The DSL or DDSL 

will then allocate the categories for the concern, and allocate the concern to a member of staff to follow up 

on it. Anyone can add behaviour to My Concern, and it is done in the same way as a safeguarding concern 

would be raised. 

 

Exemplary Behaviour Log on My Concern: 

• Children added to the concern are added with their individual ‘involvement type’ 

• Under ‘Details of Concern’ adding the setting event- the context of the action/behaviour- what was 

happening ‘Before’. Adding the ‘crisis’- the action/behaviour that is of concern, and the details of it. 

• Under ‘Action Taken’ detailing the recovery, and the support needed, and the consequence/outcomes 

for the child, as well as the reflection of the situation, what support the child may need moving forward, 

and what we as adults could do differently 

 

 

Safe Touch and Safe Holding, Risk Assessments and Plans  

 

An important element in containing children both emotionally and physically is the use of safe touch. This 

includes a reassuring hand on the back, through to hand holding. The power of touch is supported by 

scientific evidence from brain scans, which reveal that hand holding has a positive impact on neural 

responses to threat, supporting the body to regulate stress more effectively. Safe touch provides an 

important means by which adults can support children to regulate their emotions and thereby build a more 

effective stress regulation system. This is particularly the case for those children who may not have 

received adequate safe touch as babies and young children (see ACEs) and therefore have poorly 

developed stress regulation systems. For such children, safe touch is a developmentally appropriate and 

necessary response that meets their emotional needs for emotional and physical containment. 

 

Safe holding will only be used if there is an immediate risk to the child or another person and is a last resort. 

The method of safe holding used will use minimum force for minimum time. Incidents will be recorded on an 

Incident Form and will follow Wiltshire Council Policy and Guidance on the Use of Physical Restraint in 

Schools. Wherever possible, safe holding will only be administered by a Team Teach trained member of 

staff. A second member of staff will be present as much as possible, to ensure the safety of all involved. 
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Safe holding should never be used if: 

• The child is bigger than the adult 

• The adult carrying out the safe holding is alone- safe holding must always be done with a minimum 

of two appropriately trained adults 

• The adult needing to carry out safe holding has been triggered by the child’s behaviour and are 

dysregulated themselves. It is impossible to contain, calm and soothe a dysregulated child when not 

calm and steady yourself- your dysregulation will be communicated to the child and further 

exacerbate their sense of threat and danger 

• the purpose of safe holding is to obtain power over the child- this is never an appropriate reason to 

hold a child  

Team Teach trained members of staff are Carly Walsh, Kirsty Newlove, Kat Flack, Emma O’Hare, Laura 

Cleaver and Carla Joyce. 

After a first occurrence where safe holding was needed, or when safe holding is anticipated as something 

that might be needed, a risk assessment and behaviour plan should be drawn up, in conjunction with the 

SENCo, child and parents. This plan must then be shared with all appropriate members of staff and the 

Head of SEN for Acorn. The plan should be rehearsed and practised with the child so that they are familiar 

with what will happen in a crisis (as appropriate to their understanding). The plan should be kept under 

review and amended as needed, and shared whenever it is changed. 

The VRFs of attuning, validating, containing, as well as calming and soothing, should be used throughout 

safe holding to ensure that the experience for the child encourages them to learn. 

 

Sometimes, children demonstrating considerable and regular distressed and/or dysregulated behaviour 

may be linked with Special Educational Needs and may constitute a Special Need in itself. Children in this 

situation may have an Individual Behaviour Plan or a De-escalation plan drawn up in consultation with the 

child, class teacher, Special Educational Needs Coordinator and parents. This may lead to the involvement 

of outside agencies, e.g. Educational Psychologist, Behaviour Support Team. The school has an Emotional 

Literacy Support Assistant who can deliver specific support for challenging behaviour, including social skills, 

anger management, support with anxieties, worries and life-changing events and one to one time to talk. 

We also have access to wider support from the Mental Health Support Team for children who need it. 

 

Emergency Situations and Exclusions 

 

Some situations when a child has become distressed and dysregulated may involve other children, adults 

and property being at risk of harm. In such situations, it is always important to consider if the quickest and 

safest approach is to move other children and adults away from the situation, rather than trying to move the 

child who is distressed and dysregulated. 

 

Some extreme behaviour can lead to exclusion. See our exclusions policy.  This may include:  

• Bullying:  See our anti- bullying policy for more details  

• Racist Behaviour:  See Equality Policy for further details  

 

Supporting Staff 

 

Dealing with a child who is demonstrating distressed behaviour can be upsetting. It is ok to feel upset and 

to feel hurt. If a member of staff feels that they are getting angry when dealing with an incident, then they 

should withdraw, allowing a change of face for the child, to give themselves space and time, and seek 

support during and afterwards. 

 

Managing distressed behaviour when you feel angry can escalate the situation. Avoid arguments and 

negotiations once a sanction is imposed but continue to give clear choices about further conduct. 

 

Where a child is cropping up regularly on the Weekly Whole Class Behaviour Grid, support is extended to 

the class teacher by the Key Stage Leaders to consider context of behaviours, and what could be done 

differently. This support is then extended to SLT should behaviour continue.   

 

Partnerships with Parents/Families and Outside Agencies 
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It is important that we work as a team with parents, families and outside agencies to support the children in 

our school as they grow and develop socially and emotionally. We actively promote this partnership and 

enjoy working with families and others. 

 

When children are repeatedly demonstrating ‘3’ behaviours, or have demonstrated a ‘2’ or ‘1’ behaviour, 

parents must be contacted, initially by the class teacher, but depending on the circumstances, also by the 

Key Stage Leader who has supported the situation and/or SLT where appropriate 

 

Where a child is in need of additional support, we will link with the family to consider possible and the most 

appropriate support, and should a Student Support Plan be required, this can be a shared piece of work. 

 

In addition to the support we have in the classrooms at Wansdyke we have, support for our children 

through our Emotional Literacy Support Assistants (ELSAs) as well as Drawing and Talking Therapeutic 

Intervention and Thrive.  

 

Beyond the offer through school staff, we are able to engage with the Wiltshire Council Behaviour Support 

Service, as well as Behaviour Support through Acorn Education Trust, NHS Mental Health Support Team, 

and we are also able to make referrals to CAMHS.  

 

Related policies and legislation  

Anti-Bullying Policy  

Attendance Policy  

Complaints Policy  

Equality and equal opportunities policy  

Exclusions Policy  

SEND Policy  

 

Legislation and statutory requirements  

This policy is based on advice from the Department for Education (DfE) on:  
•   Behaviour and discipline in schools  
•   Searching, screening and confiscation at school  
•   The Equality Act 2010  
•   Keeping Children Safe in Education  
•   School suspensions and permanent exclusions  
•   Use of reasonable force in schools  
•   Supporting pupils with medical conditions at school   

 
It is also based on the Special Educational Needs and Disability (SEND) Code of Practice.  
In addition, this policy is based on:  
  

•   Schedule 1 of the Education (Independent School Standards) Regulations 2014; paragraph 7 
outlines a school’s duty to safeguard and promote the welfare of children, paragraph 9 requires the 
school to have a written behaviour policy and paragraph 10 requires the school to have an anti-
bullying strategy  

•   DfE guidance explaining that academies should publish their behaviour policy and anti-bullying 
strategy online  

  
This policy complies with our Trust articles of association.  
 

 

 
 

 

 

 

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/uksi/2014/3283/schedule/made
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online#behaviour-policy
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Appendix 1: House Points 

House points are used within the school to reward good behaviour. It should be a strong motivator for 

children to behave both in and out of class. Any member of staff within the school has the right to award 

house points.  

 House points could be awarded for the following things: 

• Excellent standard of work relative to the child. 

• Demonstrating excellent manners / thoughtfulness. 

• Showing good learning skills linked with the school’s learning to learn wheel. 

• Embodying the school rules at any time. 

Please be mindful that we need to be consistent in the quantity of house points we distribute. If siblings in 

different classes are on vastly different cards, they could become disengaged and parents may also 

question the validity of the system. 

The following table provides a general level of progression throughout the year for House point cards: 

End of 

Term 

All Most Some Few Exceptions 

1 Part way through 

Iron 

Part way through 

Iron 

Completed Iron Part way through 

Bronze 

Completed 

Bronze 

2 Part way through 

Iron 

Completed Iron Part way through 

Bronze 

Completed 

Bronze 

Part way through 

Silver 

3 Completed Iron Part way through 

Bronze 

Completed 

Bronze 

Part way through 

Silver 

Completed Silver 

4 Part way through 

Bronze 

Completed 

Bronze 

Part way through 

Silver 

Completed Silver Part Way through 

Gold 
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5 Completed 

Bronze 

Part way through 

Silver 

Completed Silver Part way through 

Gold 

Part way through 

Platinum 

6 Part way through 

Silver 

Completed Silver Completed Gold Part way through 

Platinum 

Started Diamond 

Total House 

Points through 

Year 

50 60 80 90 120 

Average 

House Points 

Per week 

1 or 2 per week 2 per week 2-3 per week 3 per week 4 per week 

When children have completed a house point card, they should take it to the office. In the Friday assembly, 

children will come to the front of the school to receive their certificate as well as adding a ball to the house 

point collector. 

House points are totalled 3 times a year, with the winning house achieving the House Cup. They will 

receive a treat in the following term as a house. 
 

 

 

 

 

 

 

 

 

 

 

Appendix 2: FAR Forms 
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Appendix 3: Weekly Whole Class Monitoring Grid 
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Appendix 4: The Nurture-Structure Highway 
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